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My course is a 12-week reflexive, theoretically-informed, practice-based course in User Experience Design (the art of understanding, designing, and creating an ‘end-to-end’ experience of technology for users).  My course design choices, then, are based on a very real-world application of knowledge -- facilitated inside, and tested outside, the classroom, for an actual client, with a pressing need.   
I invite you to review my choices below to adapt them to your course imperatives.  And I invite you to email me to chat with me further about how these choices worked in practice. JTG
GETTING STARTED
Tip 1: Plan like mad.
As instructors, we always plan courses.  And I think that most of us would say we always ‘plan like mad’ to prepare well for courses.   For experiential courses, though, the planning focus include both what the students need to know to master disciplinary theories or content to setting as well as the conditions for the students to do something well for someone other than us, the instructors.  
I spent a lot of time in the previous term preparing this course to create the ‘win-win’ for the students and the course partner.  Here’s a rough breakdown of time spent – on top of the decisions about course content:
1. Lining up the on-campus client.  Having team-taught a course that collaborated with an industry partner/course client before, I wanted to collaborate with a partner/ course client that would be ‘closer’ to the student, physically and sympathetically (i.e., understand term structure and rhythm, student work loads, and their experience and capabilities).  I met the Marketing and Undergraduate Recruitment (MUR) department in September, and after we agreed that our collaboration was promising, we had several meetings (contracts/ setting expectations, getting a digital archive for assets that students could access, figuring out when and how to get the high school student testers, etc.).  Approximately: 10 hours.

2. Lining up the other experts and planning out their contributions.  Three meetings, plus emails, to establish what experts would do: the industry guest (for Week 2) and the technology support (5 weeks over the term).  Approximately: 8 hours.

3. Completing Research Ethics Office paperwork.  uWaterloo expects instructors to be the proxy for their students, and get ethics permission for human subjects research in the term before a course is taught. Instructors put together the required research ethics materials that their course students give to their testers (in my course, high school students): Letter of Information, Consent, Questions, Feedback Letter etc.  Approximately: 30 hours.

4. Planning each activity, each class, and each assignment to nest inside the term project. To find the sweet spot between challenging the students with a term project that has no ‘test-ready’ answers, no ‘tested’ solution, no one ‘best’ way, and allowing the students to feel in control throughout the term, I organized a ‘Russian nesting doll’ syllabus and class-by-class plan.  Each in-class activity clearly contributed to an upcoming research touch-point with the users; each out-of-class preparation was spelled out precisely; each assignment contributed to the ever-growing portfolio of coursework; each group’s coursework ‘solution’ to the client’s problem needed to have clear criteria for success and for idiosyncrasy.   Approximately: 60-80 hours.
Total hours: 118-138 hours pre-term preparation for client/ experts/ ethics/ assignments/ process set up.
Tip 2: It takes a village.  Invite the elders.

Trick 1 based on High Quality (HQ) High Impact Practice (HIP) Characteristic:

Experiences with diversity
Expand the course base of diversity to include other experts and stakeholders. 
This HIP characteristic generally refers to students working with other students to experience a diversity of perspective, expression, skills, and style.  I intentionally and openly incorporated this experience in the course, having students make up their term project groups based on different, and complementary skill sets and preferences: each group of three was made up of members who self-identified as a project manager, digital content creator, or technology troubleshooter.  
I also wanted the students to experience diversity by coming into contact with the people who were assisting me in the delivery of this course, the ‘village’ that was helping to ‘raise’ them.  The village ‘elders’ included four members of the Marketing and Undergraduate Recruitment department (the client): one project lead to represent MUR, two staff to recruit the high school research subjects, and one digital asset manager; an industry expert to facilitate Week Two’s class; and a ‘borrowed’ technology support person, to help the course students create their test materials on the technology platform.  Doing so, I aimed to disrupt students’ perception of my role as their instructor: while I was the main expert, I was not the only expert they need to help them to complete the course work.
GET GOING: WEEK ONE

Tip 3: Announce that this course is not ‘business as usual.’

Trick 2 based on HQ HIP Characteristic: Opportunities to discover relevance of learning through real-world applications
Offer real-world application of in-class work.
Because the experiential learning starts in, and works out from, the classroom, Week One is critical in hailing that our experience together would be different.  In the syllabus, then, I highlighted that this course was not ‘business as usual’: not a lecture course; not a mid-term, essay, and final exam course; not a textbook-driven course.  Instead, I described the course using terms that underscored the real-world mandate of the activities and learning:
“This term’s work is the Augmented Campus Project.  Our class ‘client’ is the University of Waterloo’s Marketing and Undergraduate Recruitment Office (MUR), and their ‘customers,’ high school students and their parents/ chaperones who will be using the Self-guided tour brochure of the campus.  Think of our class as a User Experience Design consultancy firm, like our course textbook author’s – Steve Portigal’s – firm: www.portigal.com.”

Several things to note in the above syllabus paragraph:
· I gave the term-long project a name (‘augmented campus’) 

· I used ‘industry’ words like ‘client’ and ‘customer’

· I compared our class to an industry group, a ‘consultancy firm’
· I gave myself an additional, non-academic role – project manager
· I adopted a non-academic book as the course textbook.
Trick 3 based on HQ HIP Characteristic: Performance expectations set at appropriately high levels

Make the real-world, professional performance directly relevant to future co-op or permanent jobs and/or graduate school.
One of the goals of experiential learning is to invite students to be part of a discipline.  In this course, I invited the students to be an apprentice User Experience  (UX) Designer by ‘performing’ as part of a course UX consultancy firm: they had a real course client, and real research subjects that would provide information that the client needed to know.  The deliverables from the course would make up a portfolio of materials that they could use for jobs or graduate school.  And they would receive a Tri-Council developed certification in research ethics (http://www.pre.ethics.gc.ca/eng/education/tutorial-didacticiel).  
Trick 4 based on HQ HIP Characteristic: Significant investment of time and effort by students over an extended period of time
Formally invite students to make a conscious decision to join the course ‘consultancy,’ so they own their class membership.   
After I reviewed the course syllabus and schedule, underscoring the heavy workload, multiple deadlines, three intensive feedback touch points, and group work, I suggested to students that they weigh their other course demands and decide whether they wanted to join the course ‘consultancy firm.’  Because my Thursday afternoon class time was near the end of Week One, students could make an informed decision about whether to remain in the course immediately.  If they decided not to continue, I asked them to tell me at the end of the class, or that evening.  
WEEK 2
Tip 4: Meet the course stakeholders early, and often.

Trick 5 based on HQ HIP Characteristics: Experience Diversity/ Real-world Application.
‘Meet Early’ (week 2).
‘Making it real’ in Week 2 was critical to reinforcing the experiential focus of the term, so I consciously chose to bring diversity into the classroom, and disrupt my physical place in it.  I did so by having an industry expert run a ‘stakeholder interview’ with the client (5 members of the MUR department): the students witnessed someone else running the class, and the students heard directly about the real-world problem from the real-world client.
‘And often’ (weeks 5, 8, and 10).
Because the primary field research in this course is driven by interviewing future end users of technology, the students, by necessity, interviewed people different than themselves: high school students 3-5 years younger that they are.  In many ways, this experience was the most eye-opening one for my students: many of them were surprised that the high school students are “really different.” Not only is that an experience of diversity, it’s a core research insight in user experience design.
WEEKS 3-11

Tip 5: Coach, don’t evaluate.
Trick 6 based on HQ HIP Characteristic: Frequent, timely and constructive feedback
Because we all have marking systems in place that work for us, I want to spend a bit of extra time outlining how I rethought my tried-and-true marking methods, in two ways: frequent and timely, and constructive.

Trick 6: Reinvent when you mark.
Frequent and Timely Feedback. Over the term, the three research interviews of high school students drove my feedback ‘clusters’ to the course students.  Two unusual course practices supported the success of the ‘frequent and timely’ feedback: 
1. I gave three rounds of feedback over the term (weeks 4, 7, and 9) over three consecutive days between the weekly class time.  After the Thursday class, during which they planned interview material under my supervision, students submitted their group work on Sunday evenings (via D2L), for me to review on Monday, and for them to resubmit by Tuesday for Thursday high school student interviews.  
2. I did not allow them to interview their users during the Thursday class time at all if I did not approve their submission, and their entire project would come to a halt.  
So, I set clear expectations, and high-stakes consequences, with an intense few days of feedback. 
Trick 7: Reinvent how you mark.
Constructive Feedback.  ‘Constructive’ feedback in this course also meant some pretty unusual marking practices, both in weighting -- 80% group work, 20% individual work – and in agreement about when the students would receive marks – 95% at the end of the course.  In other words, I made a clear distinction between providing a lot of coaching (formative) feedback (without a mark) and evaluative (summative) feedback (with a mark).  I also made it course policy that students could work on improving throughout the term, without penalty.  
Suspending evaluative marking practices doesn’t mean I didn’t mark throughout the term – the marks that I recorded were placeholders, though. For each version of term project materials I received, I kept a running tab on group professionalism (did they submit on time, with all the components of the assignment addressed?) effort (how well and how well did they incorporate my feedback? How many rounds of feedback did it take?), and improvement (from first to last version, how much better, more professional, more original, etc. was the submission?).
Trick 8 based on HQ HIP Characteristic: Interactions with faculty and peers about substantive matters 
Make the project substantive by making it consequential.

Other than brief workshops to prepare the students to do the research interviews, or working through the paperwork and upcoming deadlines, class time was devoted to the project work.  Groups focused on their upcoming research interviews – the substantive underpinning of the term project – and I moved from group to group, coaching on how best to bring together the nested pieces of each assignment.

FINISHING UP: WEEK 12
Tip 6: Stand back.  You are not the (content) expert now.

Trick 9 based on HQ HIP Characteristic: (A safe) Public demonstration of competence
Plan for regular presentations for students to internalize their growing competency.

Student to Class Presentations.  With each deliverable (a set of design documents; two prototypes of digital assets), I set up a ‘showcase’ session during class so that students could present to each other.  Two great outcomes: 1. having seen each others’ work, the student groups got inspired by, and felt the pressure from, other great student work, because the bar was then set by the best work; 2. Inside the safety of the classroom, the student groups prepared for, and presented, their content expertise three times before the final presentation to the course client.
Trick 10  based on HQ HIP Characteristic: (A consequential) Public demonstration of competence
Student to Client Presentations. In Week 11, I congratulated the students on the range of original, and primary research-supported ideas that they would be presenting the client. This acknowledgement of expertise set the stage for the more consequential public presentation of their work -- to the client the following week.  With presentation template in hand, I told the students to highlight their best term work, knowing that no group would present the same material and that no one group had the ‘right’ answer.  All were design attempts to solve the client’s real world problem.
Then, to kick off Week 12’s class, I began the class by publicly congratulating the students on their term work, and introduced the students as the experts to the client – seven members of the MUR department.  Then I sat down: I was not the content expert by the end of the course – the students were.
So, in summary:
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